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Abstract 
The present study focuses on the exploration of personality structure and emotional quotient of teachers from Romanian special 
education system. The research group consisted in 61 teachers, assessed using psychometric instruments: Emotional Quotient 
Inventory - EQI and Nonverbal Personality Questionnaire - NPQ. Their scores were compared with the mean scores obtained in 
the normative samples. The analysis indicated that 25 of the 45 constructs measured differ significantly between the two groups. 
The paper focuses on discussion of these differences, their meaning and their implications for the training of teachers. 
© 2010 Elsevier Ltd. 
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1. Introduction 
 
The present study is the first phase of a larger project carried by University of Bucharest and designed to validate 
a training program based on experiential learning workshops and addressed to teachers in the field of special 
education. The grant was founded by UEFISCU within the Romanian National Program II – Ideas. Exploratory 
research projects, grant code 2085. The aim of the formative program is to increase also teacher’s performance at 
work and their work satisfaction. The study is meant to generate insight in order to develop the formative program 
accordingly to the needs and psychology of participants.  
The research on personality traits of teachers or future teachers started following more than 40 years ago. 
Researchers have tried to determine whether the effectiveness of teaching is correlated with personality traits of 
teachers. A series of researcher, as Lawrence (1979), Hinton and Stockburger (1991), Mars and Pigg (1990) tried to 
investigate teacher`s personality in the light of Jung type theory. Their first findings showed that the ESFJ 
(extraversion-sensory-sensitiveness-reasoning) is the most common profile of teachers. Later finding indicated that 
E-I bipolar dimension is not relevant, SFJ configuration being proved to be the predominant profile. SFJ profile was 
found at those participants with a continuous career in teaching, facing the realities of the job. Moreover, they were 
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attracted mostly to primary education. At the secondary level SFJ profile was less frequent, suggesting the idea that 
teachers cannot be characterized only by one MBTI profile. 
Another research direction focuses on the relationship between teacher and student, the two protagonists of 
pedagogical interaction as a dimension of learning environment. In the recovery and educational processes using 
cognitive stimulation, socialization, personal autonomy, occupational therapy, playful activities, the teacher’s 
personality is perceived by the student as a source of cognitive information and a model human-social.  This is 
supported by theory of personalization, which conceptualizes the individual personality as an ability to cause 
changes in other`s personality. This approach describes personality as a topic of interpersonal relationship which is 
expressed in three psychological spheres: intra-individual (character, temperament, abilities, personality), inter-
individual (space which occurs in a group with mutual relations and interactions), and meta-individual (part of the 
"ideal representation" of an individual's life to others). In this view the results of educative recovery appear in that 
dimension of personalization which can change student’s characteristics, especially in terms of states of Self, 
quantitative and qualitative changes on emotion, behavior, attitudes. (Novojenova & Sawilowsky, 1999). In our case 
(children with disabilities), the influence of educator’s personality models rather fragile and labile “I” of children, 
being focused mainly on physical and sensory impairments, specific to early development in sensory impairment 
(Popa, 2001), or a rigid and disharmonic “I” met  especially in mental deficiencies (Popovici, 1994). In the light of 
these previous findings, our focus is on revealing those personality characteristics of educators that can lead to a 
labile, fragile or disharmonic “I” of children and subsequently what should be improved via professional formation 
or used by educators as resource in their work. If children development and adaptation could be mediated by 
educator`s personality, the fundamental research question become: what is the personality structure of educators? 
 
1.1. Objectives 
 
The first objective of the study is to investigate, from an exploratory perspective, participant’s emotional quotient 
and personality structure by using psychometric instruments. The second objective of the study is to point out 
differences from mean scores of the general population, in order to identify teacher`s population particularities. 
From the training development perspective the objective was to collect data to be considered in the training design: 
strong and weak points, resources and developmental needs of participants. 
 
2. Method 
 
2.1. Participants 
 
61 teachers from special education schools, with ages ranging from 22 to 58 years, 53 Females and 8 Males.  
 
2.2. Instruments 
 
1. EQI – Emotional Quotient Inventory (Bar On, 2004). EQI has 5 composite scales: Intra-personal, Inter-personal, 
Stress management, Adaptability and General mood, their scores resulting from a total number of 15 content scales. 
It has also 3 validity indexes: Inconsistency, Positive Impression and Negative Impression. 
2. NPQ – Nonverbal Personality Questionnaire (Paunonen, Jackson & Ashton, 2004). NPQ uses nonverbal items 
and is based on Murray`s theory of needs (1938). It has a total of 22 scales, 5 measuring big five domains, 1 being 
used for the validation of profile (De – deviance) and 16 measuring different personality traits. 
All the participants had respond at the two questionnaires as a preliminary step in construction of the training 
program. The scores obtained by participants at the scales of the two instruments were analysed in a comparative 
manner, by opposing them to the mean scores obtained in Romanian normative samples using T test. 
 
3. Results 
 
In the table below we retained only what appeared to be significantly different in teachers population versus 
Romanian general population (normative samples, ensuring national representativeness, used in the standardization 
process of the two psychometric instruments: EQI and NPQ). 
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Table 1 – Significant mean differences on EQI and NPQ scales between the scores obtained in the research group and mean scores of general 
Romanian population. 
N 
 
Variable 
 
t 
 
Sig  
(2-tailed) 
1 EQI – Social responsibility 2.477 .016 
2 EQI – Problem solving  2.544 .014 
3 EQI – Optimism 2.425 .018 
4 EQI – Positive impression 2.851 .006 
5 EQI – Interpersonal (Er) 14.244 .000 
6 EQI – General mood 1.973 .053 
7 EQI – Emotional Quotient 9.217 .000 
8 NPQ – Affiliation 2.315 .024 
9 NPQ – Aggression -6.626 .000 
10 NPQ – Endurance -2.977 .000 
11 NPQ – Exhibition -6.708 .000 
12 NPQ – Thrill seeking -3.281 .002 
13 NPQ – Impulsivity -5.728 .000 
14 NPQ – Nurturance 5.476 .000 
15 NPQ – Order 2.548 .013 
16 NPQ – Play -2.450 .017 
17 NPQ – Sentience 3.804 .000 
18 NPQ – Social recognition -3.245 .002 
19 NPQ – Succorance -2.607 .011 
20 NPQ – Understanding -3.676 .000 
21 NPQ – Deviance -6.878 .000 
22 NPQ – Neuroticism -3.676 .001 
23 NPQ – Extraversion -2.977 .004 
24 NPQ – Agreeableness 5.073 .000 
25 NPQ – Consciousness 5.073 .000 
 
As can be seen in the table 1, the T test indicated a total number of 25 significant differences between scores 
from the 45 scaled analyzed. 7 of them are related with the emotional quotient / EQI scales, all pointing higher 
scores in the group of teachers and 18 are related with the personality structure / NPQ scores. The (-) sign in the 
table indicates that the direction of the difference is in favor of control group (general Romanian population). 
Teachers seems to display a generally higher level of the Emotional Quotient, obtaining higher scores at scales 
measuring Interpersonal factor, Social responsibility, Problem solving, Optimism, Positive image, General mood. As 
general Emotional Quotient indicates the level of efficiency in emotional and social functioning, the level of non-
cognitive abilities used successfully in adaptation to environment requirements, the results obtained suggest that the 
group of teachers has a better social and emotional adaptation than the normal population. Such an idea is somehow 
disturbing in context and raises a contradiction, existing sources from Romanian Education Minister, together with 
the research data mentioned above suggesting the contrary, meaning lower levels of work satisfaction and work 
performance. 
Analysis on NPQ scores indicated that teachers has a pretty different personality profile than normal individuals, 
being more Introverted, less Exhibitive and less Thrill seeking. They seem to have a lower Endurance and to be less 
Play oriented than normal population. Other score differences indicate that teachers are less Neurotic, more 
Agreeable and more Conscious than normal people. Scales as Aggression, Social recognition, Impulsivity, 
Succorance, Understanding and Deviance had lower scores and scales as Affiliation, Order, Sentience and 
Nurturance had higher scores. It is to mention that we obtained significant differences on 4 of the big five domains 
measured by NPQ: N, E, A, C.  
 
4. Discussions 
 
The results suggest firstly that teachers from special education seem to be different if compared with the normal 
individual, regarding a large number of characteristics (25 of the 45 measured). This situation is quite unexpected in 
context and raises a few questions. Is it possible then to identify a typical personality profile of special education 
teachers? The teachers’ population can be defined as a particular sub-population, characterized by a specific 
constellation of personality traits? Finally, differences obtained in the data are too many and too obvious and so 
another question appears: is the investigation valid?  
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As other research didn`t suggest a similar situation or a typical personality profile of teachers from special 
education, we examined very carefully the validity indicators in the profiles. In the table 1 it can be seen that 
teachers has higher scores on the Positive image index on EQI and lower scores on the Deviance scale on NPQ, both 
differences suggesting the fact that teachers tried to present themselves in a positive light. So it is necessary to 
consider in analysis the tendency of teachers to present themselves in a formal, agreeable and social desirable 
manner. This characteristic has a negative impact on the validity of investigation and in the same time gives 
important information. It can be used as an important resource in training, contributing to participants’ compliance 
and to a good interpersonal relationship during training.  
Another question that occurs in this situation regards the teachers` motivation for positive distortion of 
assessment, so why did they feel the need to create a positive image? A possible answer is related with an adaptative 
strategy in a stressing environment such as special education and the work with children with disabilities. Another 
possible answer can be related with job security, many of the Romanian teachers working on an annual based 
contract. So, giving favorable and social desirable answers can be perceived as a good way to protect their position. 
Although this tendency may impair the results of the study, it may define a trait by itself, which can be more specific 
for teachers` population than all the score differences described in analysis. 
The tendency for positive distortion of the profiles can be in the same time a very important piece of insight for 
development of training programs. Stimulation and development of spontaneity and flexibility in th field of 
interpersonal relationships can be the main objective for the training, especially in the light of personalization 
theory. The main developmental need identified by this study point to development of the play spirit, spontaneity 
and ability to establish natural relationships in their work, both with peers and with the children.   
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